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 COVID-19 catch-up premium spending: summary 

 

SUMMARY INFORMATION 

Total number of pupils: 867 Amount of catch-up premium received per pupil:   

Total catch-up premium budget: £68,000    

  



 
 
 

STRATEGY STATEMENT 

At RFSS, our Catch-Up plan is rooted in research and best practice that then been evaluated adapted for our context. The primary foundations for our Catch-Up plan have centred 
on the EEF’s Guide to Supporting School Planning: A Tiered Approach - and this piece of work underpins the priorities, actions and barriers for Catch-Up at RFSS. The context of 
our school reflects the themes and patterns from national research, but strategies have been tailored to needs of our students and their families. 

When compiling potential actions for this academic year, consideration was given to the three tiers explained in the aforementioned EEF publication, which are as follows: 

• 1.Teaching         2. Targeted academic support        3. Wider strategies 

As a consequence, all actions and strategies are mapped against these three tiers, with research used to support the implementation of, and rationale behind, these strategies. 
Therefore, our strategies relate not just to the academic progress of students, but to their development as a whole. This is particularly pertinent during the Covid-19 pandemic.  

Whilst most studies measure the impact of the first national lockdown and do not take into account the potential impact of subsequent national restrictions, there are now a number 
of studies that show the preliminary evidence of further gap widening and negative learning impacts into Spring 2021. There is also evidence that, while disadvantaged pupils may 
have been harmed disproportionately by school closures, they did not receive disproportionate recovery in Autumn term 2020 (although it should be noted that this term did not 
represent a return to normal school for many pupils and teachers).  

The research is consistent with surveys of parents and teachers on access to education during the pandemic, which indicates disparities in access to technology and levels of 
parental support - one potential explanation for why gaps might open up between groups of pupils. The recent evidence is also consistent with prior research, which shows 
differential learning loss during summer holidays and other school closures, which is summarised in the EEF rapid evidence assessment on school closures. These studies have 
also influenced the thought process behind the interventions and strategies that have been implemented. 

It is important to note at this point, the significant challenges that the school has faced prior to the existing Leadership team joining. Issues such as low staff morale and challenges 
in recruiting reputable teaching staff have led to a poor reputation in the local community; something the new Leadership team have worked hard to improve since their 
appointments, ensuring that communication, relationships and community are at the centre of what we do at RFSS. Due to the previously poor reputation of the school, students’ 
attendance was low, with many students avoiding school because they felt that it was not worthwhile. Those in school often displayed poor behaviours and attitudes, with low-level 
disruption blighting numerous lessons. Weak leadership of teaching, learning and assessment led to inaccurate judgements of the quality of education across the school. As a direct 
consequence of the aforementioned points, high numbers of SEND students and high numbers of EAL have joined the school due to low admission numbers, which have provided 
additional challenges regarding parental engagement. This has been particularly pertinent over the past 18 months.  

  



 
 
 

Barriers to Learning 

 

BARRIERS TO FUTURE ATTAINMENT 

Teaching & Learning Barriers: 

A Low levels of Literacy and Numeracy 

B Lack of self-regulation and independent learning 

C High numbers of students with SEND  

 
 

ADDITIONAL BARRIERS 

Wider Barriers: 

D Attendance 

E High levels of social, emotional and mental health issues 

F Community issues such as gangs, county lines and high levels of deprivation 

  



 
 
 

Planned expenditure for 2020-21 academic year: 

Research highlighted in yellow denotes research relating directly to the Covid-19 pandemic. 

 

Tier Barrier Aim  Action Summary & Intended Outcome  Impact 2020/21 

Teaching  

Focusing on  
professional 
development   

A – Low levels of 
Literacy & 
Numeracy 

Additional Curriculum support 
given to English, Maths and 
Science through external 
reviewers such as School 
Improvement Advisor.  

One of the central uses of our School 
Improvement Advisor is to focus on Curriculum 
Intent and Implementation, in the core subjects 
of English, Maths and Science. This process 
includes meetings with the relevant Directors of 
Learning, and the Deep Dive programme in line 
with Ofsted protocols and procedures. This 
process also looks at best practice nationally, 
so that Directors of Learning have access to the 
modelling that allows their Departments to 
make progress and show development. The 
impact will be a high quality and well 
sequenced curriculum in core subjects. 

Please see supporting documents. 



 
 
 

Targeted - 

High quality 
one to one 
and small 
group tuition 
and 
Academic 
tutoring 

A – Low levels of  
Literacy & 
Numeracy 

 

B – Lack of self 
regulation and 
independent 
learning  

 

Appropriate Interventions for Year 
11 students who are identified 
through SLT, DoL, HoY and 
AHoY. These will focus on Year 
11 students who have missed 
significant Curriculum time due to 
the COVID-19 pandemic.  

After only returning to school in a phased 
fashion in the Summer term, Year 11 students 
will require additional support and intervention 
from September onwards.  
 
The Year 11 tutor team will feature at least one 
person from Core subjects, so that 
Interventions can take place at the start of the 
day in tutor-time. This approach is supported by 
the TES: ‘Extended registration for 20/25 
minutes is beneficial, so these are very short, 
very targeted bursts of teaching.” 
 
In addition to this, Year 11 students will receive 
after-school Intervention throughout the school 
year.  Year 11 students will also have access to 
half-term and Saturday sessions, which will be 
led and delivered by our own teaching staff, 
who will be paid for this work. The impact will 
be students achieving on or above target 
grades (in or around 0 P8) 

In total, 10 exclusions have related to 
persistent low-level disruption in the 2020-21 
academic year; down from 22 in the previous 
year. This foregrounds the notion that 
engagement and learning behaviours are 
more positive, as we meet the needs of 
students more consistently.  
 
This is mirrored across the school, with 102 
exclusions in the 2019-20 academic year 
reduced to 42 during this current academic 
year. In 2019-20, 17 students accounted for 2 
or more exclusions, whilst only 1 student has 
2 exclusions during the 2020-21 academic 
year.  
 
There has also been a reduction in students 
who leave work incomplete, with Classcharts 
identifying a reduction from 6.4% in 
September 2020, to 5.2% in July 2021. 
 
Data in the core subjects of English, Maths 
and Science highlights the impact of this 
strategy, and the additional intervention it has 
provided students with. Between the end of 
Year 10 (2020) and Year 11 (2021), subjects 
made the following progress (All scores are 
ALPS scores): 
 
English Language: 5 --> 2 
English Literature: 8 --> 4 
Maths: 8 --> 4 
Biology: 8 --> 5 
Chemistry: 8 --> 4 
Physics: 8 --> 7 



 
 
 

Targeted -  

High quality 
one to one 
and small 
group tuition, 
Academic 
tutoring and 
Effective 
diagnostic 
assessment 

 

A – Low levels of 
Literacy & 
Numeracy 

 

B – Lack of self 
regulation and 
independent 
learning 

 

C - High numbers 
of students with 
SEND 

 

A partnership with the National 
Tutoring Programme established 
for English and Maths intervention 
with Year 9 and Year 10 students, 
with internal tutoring at KS3 for 
English and Maths. This 
partnership targets students who 
may be further behind in their 
learning due to Lockdown 2.0 
between January and March 
2021. 

Students will be tutored in small groups by 
professionals, in both English and Maths. 
Students will be selected through Directors of 
Learning for English and Maths, and these 
names will be quality assured by SLT. Selected 
students must be below their end of year target 
by at least two grades, whilst 75% of these 
students must be either Pupil Premium or 
SEND, in line with NTP guidelines.  
 
In total, 48 students across Year 9 and Year 10 
will have access to the National Tutoring 
Programme, with 24 students from Year 9 and 
24 students from Year 10 undertaking either 
Maths or English 1:3 small group intervention 
with a selected online tutor in a 15 week block.  
There will be an improvement in rates of 
progress for the selected students. 

Year 9 English data shows that out of the 12 

students who participated in the NTP 

programme, 6 of these students (50%) 

improved by one grade between the start of 

the NTP programme, and the end of the NTP 

programme.  

 

Year 9 Maths data shows that out of the 12 

students who participated in the NTP 

programme, 5 of these students (41%) 

improved by one grade between the start of 

the NTP programme, and the end of the NTP 

programme.  

 

In total, 11 out of 24 (46%) students in Year 9 

made progress of at least a grade during the 

15 week block of intervention sessions. 

 

Year 10 English data shows that out of the 12 

students who participated in the NTP 

programme, 6 of these students (50%) 

improved by one grade between the start of 

the NTP programme, and the end of the NTP 

programme. 

 

Year 10 Maths data shows that out of the 12 

students who participated in the NTP 

programme, 6 of these students (50%) 

improved by one grade between the start of 

the NTP programme, and the end of the NTP 

programme. 

 

In total, 12 out of 24 (50%) students in Year 

10 made progress of at least a grade during 

the 15 week block of intervention sessions. 

 



 
 
 

Targeted -  
 

High-quality 

one to one 

and small 

 group tuition 

 

 − Teaching 

Assistants 

and targeted 

support − 

Academic 

tutoring − 

Planning for 

pupils with 

Special 

Educational 

Needs and 

Disabilities 

(SEND 

A – Low levels of  

 Literacy & 
Numeracy 

 

B – Lack of self 
regulation and 
independent 
learning 

 
 

Increase in staffing in key 
subjects such as Mathematics, in 
order to support work both inside 
and outside of the classroom and 
therefore improve student 
outcomes.  
 

The appointment of an additional Maths teacher 
in September 2020 is key to ensuring that Key 
Stage 4 students (Year 11 in the first instance) 
have access to small-group intervention both 
inside and outside of the timetabled school day, 
so that they can both catch-up and excel. 
Student Voice feedback from 2019-20 
suggested that students felt Maths was a 
challenging concept, and this appointment 
ensures students are having tuition and extra 
tuition in order to maximise their potential, 
delivered by an experienced and highly 
regarded Maths teacher. The same teacher will 
also work with Year 10 students who are HPA, 
in order to ensure that they are adequately 
stretched and challenged. 
 
In addition to this, an Additional Teaching 
Assistant was employed, with part of their R&R  
involving the delivery of English & Maths KS3  
intervention sessions with Year 7 & Year 8. 
Impact will be monitored via student 
progress data in Maths. 

The appointment of an additional Maths 
teacher has helped to boost progress in the 
subject from the baseline assessment data 
taken in September 2020. The following data 
is based on ALPS performance data. The first 
figure relates to September 2020, whilst the 
secondary figure relates to July 2021: 
 
Maths Overall: 8 --> 4 
Girls: 8 --> 5 
Boys: 8 --> 4 
HPA: 8 --> 6 
MPA: 8 --> 4 
LPA: 8 --> 4 
SEND: 7 --> 4 
PP: 8 --> 6 
EAL: 7 --> 3 
 

Teaching & 
Targeted 
Support -  
 
 Planning for 
pupils with 
Special 
Educational 
Needs and 
Disabilities 
(SEND and 
Effective 
diagnostic 
assessment 

A –Low levels of 
Literacy 
 

C - High numbers 
of students with 
SEND 

 

NGER reading tests for Years 7 -
10 purchased in order to baseline 
reading ages and ascertain 
progress.  

Reading ages are crucial components of 
planning and implementation, often offering an 
insight into the different needs required for each 
student within a classroom setting. NGER 
reading tests for Years 7-10 have enabled 
teaching staff and Directors of Learning to 
discuss setting, and if the work set is either 
sufficiently scaffolded or sufficiently challenging. 
In extreme cases, the NGER reading tests have 
led to interventions for targeted students, which 

have been based on Ruth Miskin’s ‘Read, 

Write, Inc. Fresh Start’ programme. Impact will 

be measured via improvement in reading ages. 

Students in Years 7 – 10 who have been part 

of reading interventions have all made up to a 

year’s progress over the duration of the 2020-

21 academic year.  



 
 
 

Teaching - 
 
High quality 
teaching, 
assessment 
and 
supporting 
remote 
learning 

A - Low levels of  

Numeracy 

 

B – Lack of self 
regulation and 
independent 
learning 

 

Use of online Maths resources 
and quizzes at Key Stage 3 and 
Key Stage 4. Change in Maths 
platform from MathsWatch to 
Hegarty Maths.  

Replace MathsWatch with Hegarty Maths from 
September 2020 onwards.Following a review of 
T&L strategies and methods in lockdown, the 
decision was made to move to Hegarty Maths 
due to the higher levels of communication the 
programme enables. This will be monitored 
via and increase in students accessing and 
completing Maths homework and an 
improvement in progress rates across the 
school. 

Maths Homework submissions were up 50% 

from the preivious academic year.  

Teaching -  
 
Supporting  
Remote 
Learning 

B – Lack of self 
regulation and 
independent 
learning 

 

Homework package for 
Classcharts added to the initial 
programme purchase, so that 
homework can be set, stored, 
tracked and monitored using one 
platform.  

Following the most recent Ofsted report, 
Homework is a key area of focus for 2020-21. 
Students need to be set homework that extends 
their learning, rather than tasks that are ‘add 
ons’.  
 
The Classcharts programme upgrade will mean 
students can instantly upload their homework, 
allowing this to be tracked and monitored more 
closely, with relevant rewards and sanctions 
applied as a consequence. This programme 
also supports Blended Learning, allowing 
Senior Leaders and teachers to differentiate 
between the work that has been set, as well as 
its primary purpose. The level of engagement 
with homework and the quality of homework 
will be assessed for impact. 

From September 2019-July 2020 the 
homework submission rate averaged about 
50% across the school. 
 
After purchasing the additional homework 
package the homework submission from 
September 2020-July 2021 averaged out to 
72% across the school showing a significant 
improvement. 
 

Wider School Barrier Aim  Action Summary & Intended Outcome  •  

Tier based 
on EEF  

Barriers Action Action Summary & Intended Outcome  •  



 
 
 

Wider -  

Communicati
ng with and 
supporting 
parents 

 

Teaching - 

Support 
Remote 
Learning 

    

F - Community 
issues such as 
gangs, county 
lines and high 
levels of 
deprivation 

 

Purchase of safeguarding 
software, Senso Cloud, in order to 
further protect both staff and 
students when working remotely.  

With an increased emphasis on remote 
education, Senso Cloud was purchased in 
order to enhance safeguarding procedures and 
protocols for both staff and students working on 
the MS Teams platform. This software allows 
the ICT Manager to keep a lesson-by-lesson 
track of any words, phrases or images that may 
potentially be either dangerous, harmful, or a 
safeguarding concern, meaning that Heads of 
Year and SLT can deal with any instances in a 
swift and timely manner. In particular, this 
software monitors the chat function on MS 
Teams, which is our chosen platform for remote 
education.  

 

This software also supports parents/carers in 
knowing that their child is safe online, 
particularly if there are instances of them being 
out of the family home whilst their child is 
accessing remote education. This approach has 
been supported by our own internal Quality 
Assurance, with 195 lessons quality assured by 
SLT alone, as part of the remote education 
processes. The ability to identify students 
accessing inappropriate content will be 
identified. 

In total, there were 196 logs relating to 
potential inappropriate behaviour, with just 6 
of these requiring investigation. Largely, these 
were due to inappropriate use of the chat 
function during lessons.  



 
 
 

Wider -  

High quality 
teaching for 
all and 
Supporting 
parents with 
pupils of 
different 
ages 

B – Lack of self 
regulation and 
independent 
learning 

 

D - Low levels of 
Attendance 

Sixth Form leadership team 
recruited early to begin early 
transition work with Year 10 and 
11 students. 

As we strive to open the Sixth Form at RFSS in 
September 2021, we were conscious of the 
need to ensure that students, parents and 
carers understand the transition, especially as 
this is a new venture for the school. As a 
consequence, both the Assistant Headteacher 
with the overarching responsibility for Sixth 
Form, and the incoming Head of Year 12, 
arrived at the school in June 2021, in order to 
work with Year 10 and Year 11 students, 
parents and carers, whilst also creating links 
and partnerships with a view to utilising these 
from September onwards. Studies relating to 
progress suggest that the same issues and 
gaps remain irrespective of the pandemic, so it 
is important to prepare prospective Sixth Form 
students adequately. This was further 
enhanced by the Sixth Form transition week, 
which took place virtually due to Covid-19 
constraints. The number of students NEET 
will indicate the effectiveness of this. 

8 students in Year 11 are classified as at risk 
of being NEET. Over the course of 2021, 
careers interviews have taken place with all 
Year 11 students (some twice), whilst Next 
Steps Evenings have also targeted those 
students who are at risk of being NEET. 
Individual meetings with Heads of Year and 
Assistant Heads of Year have also taken 
place, with some of these taking place at the 
homes of these students.  

 

 

Wider - 

Supporting 

pupils’ social, 

emotional 

and 

behavioural 

needs 

E. High numbers 
of students with 
SEMH issues 

On-Track brought into school in 
order to work with high risk 
students who need additional 
pastoral support, as well as those 
who initially struggled with the 
challenges of returning to school.  

On Track are a DfE and Ofsted approved 
organisation who have used sport in order to 
work with students who are at risk of either 
being NEET, or are at risk of being excluded. 
Their bespoke and personalised workshops 
have focused on self-motivation, self-regulation, 
self-control, self-esteem and self-improvement. 
Ten students have consistently worked with On-
Track since March 2021, whilst other group 
sessions have also taken place. During the 
lockdown between January 2021 and March 
2021, On Track were also used to support the 
students in Critical Worker School. Class 
charts data and exclusion data will be 
monitored to assess impact. There will be a 
reduction in students who are at risk of, or 
who are, excluded.  

Exclusions within the white and black 
Carribbean groups have reduced by over half 
this academic year, with a reduction from 12 
exclusions in the 2019-20 academic year, 
down to 5 exclusions in the 2020-21 
academic year. Many students who fit these 
profiles have been working with the On-Track 
programme.  

 

In addition to this, there has also been a 
dramatic reduction in exclusions for physical 
and verbal assaults, which were the most 
common reasons for exclusion in the 2019-20 
academic year. This figure has dropped from 
27 exclusions last year, to just 4 during the 
2020-21 academic year.  



 
 
 

Wider -  

Supporting 

pupils’ social, 

emotional 

and 

behavioural 

needs 

 

E. High numbers 
of students with 
SEMH issues 

 

An increase in the access and 
availability to the Education 
Psychologist, due to contextual 
safeguarding concerns.  

A decision to increase the access to an 
Educational Psychologist was made upon 
return to school following Lockdown, following 
an increase in self-harm, anxiety, and instances 
of peer-on-peer abuse. Several students were 
in need of being able to discuss their thoughts, 
feelings and emotions, as their wellbeing was 
having a negative impact on their ability to 
access their learning. There will be an 
increase in attendance to lessons and a 
reduction in safeguarding referrals in 
relation to these students.  

In the 2020-21 academic year, an increase of 

in the attendance to school, and therefore 

lessons, was noted from the previous 

academic year. Referrals to an Ed Psych rose 

by 11%, but this was largely down to the 

impacts of the national lockdowns.  

Wider -  
Supporting 
pupils’ social, 
emotional 
and 
behavioural 
needs 

E. High numbers 
of students with 
SEMH issues  

 

 

School Counsellor employed 
more frequently in order to work 
with targeted students. 

With mental health illnesses becoming a focus 
of attention across the nation, the School 
Counsellor was employed more consistently so 
that students with SEMH needs, as well as 
students who had been adversely impacted by 
the Covid-19 pandemic, had access to an 
additional layer of support more frequently. As a 
consequence, the School Counsellor now visits 
the school once per week in order to promptly 
respond to individual needs.2 

 

In addition to this, the Counsellor has provided 
CPD to our DSL team, in order for them to be 
able to deliver training, support and advice to 
families who are most in need. These sessions 
have focused on positive parent training and 
have given practical methods in which families 
can support their child, and vice versa. There 
will be an increase in attendance to lessons 
as a consequence of this and a reduction in 
safeguarding referrals in relation to these 
students. 

In the 2020-21 academic year, an increase of 

in the attendance to school, and therefore 

lessons, was noted from the previous 

academic year. Referrals to an Ed Psych rose 

by 11%, but this was largely down to the 

impacts of the national lockdowns. 

 



 
 
 

Wider - 

Remote 
Education, 
CPD and 
Successful 
implementati
on during 
challenging 
times 

B – Lack of self-
regulation and 
independent 
learning 

Trust-level Quality Assurance to 
review Remote Education 
processes and procedures.  

Visits from Trustee, Mr Tom Legge, to ascertain 
provision for remote education, in terms of 
Teaching and Learning, and Safeguarding. 
Reports written by Mr Legge help to guide 
improvement in remote education provision and 
procedures. In advance of Mr Legge’s visits, he 
had also conducted research in other schools 
based on the topic of remote education. There 
will be an increase in the typicality of 
Secure+ live lessons as a result of the 
implemented strategies.  

In total, 195 Remote Lessons were Quality 
Assured by SLT. Of these sampled lessons, 
73% were adjudged to be Secure+, and 
therefore in line with expectations set out by 
the school, the DfE, Ofsted and EEF 
research. Many of the lessons deemed 
Emerging were from NQTs and RQTs who 
had little experience in remote education, so 
additional training and support was 
administered to this group. 



 
 
 

Wider - 

Remote 
Education 
and 
Communicati
ng with, and 
supporting, 
parents 

A – Low levels of 
literacy and 
numeracy 

 

B- Lack of self 
regulation and 
independent 
learning 

Parental and Staff CPD sessions 
based on Remote Education and 
Next Steps evenings based on 
academic performance and 
attitudes to learning, including 
attendance.  

As a result of the changes in legislation with 
respect to Remote Education, and the 
subsequent changes to our offer and ways of 
working, CPD for parents and carers (as well as 
other methods such as videos), has been 
delivered remotely, and has outlined the 
strategies that parents/carers can undertake in 
order to support home education. This 
information has been supplemented with texts 
relating to the best ways to maximise 
performance whilst working at home. Next 
Steps Evenings have targeted specific students 
in Year 11 and Year 10 who require additional 
support and motivating. There will be an 
increase in the typicality of Secure+ live 
lessons as a result of the implemented 
strategies, with students, parents and carers 
offering positive feedback in surveys and 
questionnaires.  

The key headlines from the parental survey 
regarding remote education are as follows: 
 
-The school has high expectations of my child 
and their learning – 93% 
-Live Lessons have benefitted my child’s 
learning and progress – 86% 
-The school has provided clear and timely 
information regarding remote education – 
89% 
 
The key headlines from the staff survey 
regarding remote education are as follows: 
 
-Expectations around remote learning have 
been made clear – 100% 
-CPD sessions relating to remote learning 
have been impactful and effective – 91% 
-The sharing of good practice has influenced 
my remote teaching – 95% 
 
The key headlines from the student survey 
around remote education are as follows: 
-My teachers have high expectations of me in 
online lessons – 100% 
-My teachers are still supporting me with my 
work – 92% 
-I still feel that I am learning because Live 
Lessons are more beneficial than Classcharts 
– 81% 
 



 
 
 

Wider -  

Communicati
ng with, and 
supporting, 
parents and 
Supporting 
parents with 
pupils of 
different 
ages 

F - Community 
issues such as 
gangs, county 
lines and high 
levels of 
deprivation 

 

The purchase of school uniform 
for those students whose 
parents/carers have been 
disadvantaged by the Covid-19 
pandemic.  

Upon students’ return to school in March 2021, 
many students had outgrown the uniform they 
were wearing pre-lockdown. With many families 
having being furloughed for the same period 
(and during the first national lockdown), several 
students did not have uniform that was 
appropriately fitting. This was having a negative 
impact on their mental health, due to a 
perceived lack of conformity. As a 
consequence, uniform was purchased to 
support those families who were suffering 
financial challenges as a result of the 
pandemic. An increase in students wearing 
the correct uniform and having the correct 
equipment to access learning.  

Between March 2021 and July 2021. 
Classcharts negatives for incorrect unform 
dropped by 60%, as students were supported 
by the RFSS uniform shop, as well as Year 
11 donating their old uniform on departure.  
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